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WELCOME

Congratulations on becoming an Active School Leader.

By participating in the Get Active Queensland Active School Leaders Program you will learn new skills while being physically active and having fun. You will also have the opportunity to increase your confidence and self‑esteem and improve your organisational skills in a positive environment.

At the same time, the younger people you are teaching, will learn and develop skills in physical activity under your guidance. 

This handbook contains information to help you such as hints on planning sessions, safety and participant management. You can use it as a student workbook during training and as an ongoing reference. <Add any handouts or other material provided by your school.>
This handbook is designed to be used in conjunction with other resources in the school. You will be shown how to use them during your training for this program.

I hope you enjoy being an Active School Leader.

Welcome to the ASL team!

<insert name>
Principal
<insert school name>
SECTION 1 – WHAT IS ASL?

The Get Active Queensland Active School Leaders (ASL) program is a student-centred leadership program for primary and secondary school students.

<insert school name> has implemented this program to encourage and develop confidence, self-esteem and organisational skills in students participating as leaders, while providing younger students with the opportunity to learn and develop skills in physical activity.

ASL involves the whole school community including school staff, sport and recreation providers, community groups, parents and students and aims to increase the quantity and quality of participation in physical activity.

1.1
Objectives of ASL

· to provide a positive environment for young people to participate in physical activity;

· to provide an opportunity for leaders to gain valuable life skills through sport, community recreation, fitness, outdoor recreation and other areas of activity;

· to encourage positive social interaction between leaders and participants;

· to encourage ongoing participation in physical activity and related activities; and

· to encourage the development of a healthy physical activity culture in schools.

1.2
Definitions

An ASL Unit is a team comprising a coordinator, participants and leaders who take part in an ASL program.

Leaders are the young people who have been trained to teach basic physical activities under the guidance of appropriate adults. The degree of training for ASL leaders depends on the type of activity being conducted. Training provides opportunities for both initial leader development and follow‑up sessions.

Participants are the young people who participate in the actual physical activities. They are usually from school grades lower than the leaders’ grades. They can be from the same school campus or from another school or schools nearby.

Supervisors are those adults, usually teachers, given the task of directly supervising the student participants or leaders at each site. 

Coordinators are the adults, usually teachers, given the task of organising the entire unit. Each ASL unit normally has only one coordinator. They work with all other adults (supervisors) and leaders to ensure the program is conducted according to the policies and guidelines of your education sector. Coordinators play an important role in supporting and providing feedback to ASL supervisors. 

Where ASL supervisors or coordinators are volunteers from the school community, they need to adhere to each education sector’s accepted guidelines (eg the Department of Education Manual - DOEM).

1.3
Features of the ASL program

· ASL is a school-based, school‑approved program operating at either a school or community facility. Supervisory roles must meet each education sector’s guidelines as a minimum standard, and should also conform to community organisation safety guidelines and policies as appropriate.

· ASL is incorporated into existing school leadership programs. 

· ASL participants take part in physical activities – skill‑based and modified experiences in sport, community recreation, fitness, outdoor recreation or some other area of activity.

· In primary schools, students in years 6 and 7 are often trained to be leaders, running physical activities for younger students after school, at lunch times, during class times or as part of their sport afternoon.

· In secondary schools, older students trained as leaders can run physical activities for younger students after school, at lunch times, during class times or as part of their sport afternoon. The participants can be drawn from years 8 or 9 at that school or from feeder primary schools close to the high school campus.

· Typically the program is conducted over a minimum of 10 x 1 hour sessions or 20 x 1/2 hour sessions. However, the school can choose to organise the program to suit the climate, timetable and the availability of staff, students and community volunteers.

· Good programs offer a variety of activities.  

· Representatives from all groups and sites where the program will be held, should be involved in  ASL planning. 

· ASL leaders are provided with an ASL Leader’s Handbook to help them progress through the program.

· An action plan for ASL operations should be developed. An example format can be found in the ASL Pro-formas section of the Sport and Recreation Queensland (SRQ) website (www.sportrec.qld.gov.au).

· ASL unit members, in particular ASL leaders, are easily identifiable by wearing an ASL badge, hat or shirt.

· Leaders and participants are provided with certificates recognising their contribution.

1.4
Benefits of ASL

There are many benefits of using physical activity as a vehicle for developing leadership skills.

For student leaders
ASL provides opportunities to:
· develop leadership skills such as communication, decision making, preparation, organisation, innovation and creativity;

· develop or enhance social and personal skills such as commitment, punctuality, cooperation, self‑esteem, confidence, building relationships, teamwork and goal setting;

· develop positive attitudes towards voluntary community service; 

· gain satisfaction through helping others;

· impart knowledge to younger students;

· learn new skills and enhance existing skills in both familiar and new activities;

· enhance relationships with teachers and the school community; 

· be recognised for their contribution eg by receiving a certificate from the school; and

· have fun while learning valuable skills and personal attributes.

For student participants
ASL provides opportunities to:
· pursue physical activity in a safe, non‑threatening and positive environment;

· learn from positive role models;

· develop physical activity skills and an understanding of fair play;

· develop or enhance social and personal skills such as commitment, punctuality, cooperation, self‑esteem, confidence, building relationships, teamwork and goal setting;

· improve motor skills and fitness; 

· increase interaction with older school students; 

· be recognised for their participation eg by receiving a certificate from the school; and

· have fun while learning valuable skills and personal attributes.

SECTION 2 – YOUR RESPONSIBILITIES AS A LEADER

As an ASL leader you are required to teach physical activity and modified sports to younger students. 

This job requires you to have a number of important qualifications and attributes as listed in the selection criteria and to undertake the responsibilities in the duty statement.

As part of your commitment to become a leader you are expected to abide by the ASL Leader’s Code of Behaviour and sign an agreement and/or commitment.

As an ASL leader you must be reliable, enthusiastic about physical activity, and be a suitable role model for younger students. The Leader’s Code of Behaviour details what is expected of a good role model.

You will receive training and be recognised for your efforts and achievements with an ASL Leader’s Certificate and other rewards and incentives (as determined by your school).

2.1
Why you were selected as a leader

You have been selected to participate in the ASL program based on your:
· level of maturity;

· ability to relate to other students;

· acceptability to younger students;

· tolerance and understanding of others;

· physical activity background;

· organisational skills;

· reliability and punctuality; and

· ability to make a commitment.

2.2
ASL leader’s duty statement

As an ASL leader you are responsible for the operation of the ASL program and need to perform the following duties:

· liaise with your supervisor(s) about the equipment required for your sessions;

· check the emergency/illness procedure at your venue;

· take direction and feedback from the supervisor(s) during sessions;

· observe wet weather arrangements;

· inform your supervisor(s) if you are sick or unable to attend a session for any reason;

· wear the ASL uniform (if one is provided) for all program activities; and

· prepare the required number of coaching sessions for your group. 

In addition, as an ASL leader you will need to:

· attend information meetings, training programs, and social/team activities as required; 

· attend and conduct ASL activities at a school or a community facility for a specified period of time;

· be reliable and punctual;

· always observe the guidelines of the program, particularly as they relate to the safety of the participants;

· maintain the focus of your activity sessions on fun, maximum participation and skill development;

· ask if you need help with any aspect of the program, but particularly discipline and safety; and

· support the other ASL leaders at your school.

2.3
ASL leader’s agreement

As an ASL leader you are undertaking a major commitment – but the effort will be worth it! The Leader’s Agreement sets out your responsibilities relating to attendance, program operation and commitment. 

Your supervisor will provide you with a copy of the agreement and you will be required to read and accept the responsibilities and commitment. Please keep your leader’s agreement in your handbook. The agreement details include the responsibilities listed above and the points shown below: 

Commitment

As an ASL leader you will need to:
· be reliable and punctual;

· always observe the guidelines of the program, particularly as they relate to the safety of the participants;

· maintain the focus of your activity sessions on fun, maximum participation and skill development;

· ask if you need help with any aspect of the program, but particularly discipline and safety;

· support the other ASL leaders at your school.

2.4
ASL code of behaviour

The Leader’s Code of Behaviour details what is expected of a good role model:

(
Be a good sport

(
Participate for enjoyment

(
‘Play’ by the rules

(
Work hard for your ASL team as well as yourself

(
Treat all participants and your ASL team‑mates as you wish to be treated yourself

(
Learn to value honest effort, skilled performance and improvement

(
Cooperate with your ASL coordinator and supervisors
(
Set a good example for your participants
(
Develop knowledge of a range of games, sports and other physical activities

(
Encourage and create opportunities to develop individual skills

(
Ensure that your participants are friendly towards team‑mates

(
Give all interested students a chance to participate in a range of activities

(
Focus on the philosophy of ‘Fair Go’ and ‘Fair Play’

SECTION 3 – TRAINING

As an ASL leader you will undertake a training program to help you learn how to plan, prepare for and teach your sessions. The information in this handbook will give you a number of hints about what to do before and during the session and ideas for things such as behaviour, using grids and demonstrations.

This handbook should be used in conjunction with the Australian Sports Commission resource Modified Sport Resource Manual: Lesson Plans for Sport Leaders. Ask your ASL supervisor about other resources to assist you.

3.1
Training options

The following training program has been developed to help you do the best job you can.

<Supervisor to insert training program>
3.2
 Follow-up training sessions

Your leader training may incorporate follow-up or ‘refresher’ sessions during your time as an ASL leader. In addition, your ASL supervisor may use a Leader Performance Checklist to help you see how you are going and improve your performance during and after training. A checklist for you to monitor your own performance and progress is included in Section 5 of this handbook. 

SECTION 4 – RUNNING SUCCESSFUL SESSIONS

4.1 
Develop lesson plans

A good lesson plan will save you a lot of work and make your job much easier. It will also help to ensure the best experience for the participants. 

Each session should have:

· a warm up – use fun skill games that relate to what you are going to teach that day;

· a skill development segment – teach a new skill and let them practice it;

· a game segment – often not the whole game, or even a game that looks like the ‘real thing’, but a game that allows the participants to put their new skill into play; and

· a warm down – although not all of the activities you do will be very strenuous, your participants need to ‘warm down’ their minds too, especially if they are going back into a classroom.

You can follow one of many basic lesson plan formats, either provided by your supervisor or in one of the resources provided. The following is an example of a lesson plan and the type of information that you would include. 

Notes about preparing lesson plans:

1. The amount of equipment should be determined for the number of participants and the type of activity you are doing.

2. The introduction activity should be easy to organise and fun.

3. The timing for each activity should include time for the explanation, demonstration and the activity, but don’t have them sitting and listening for too long. The introduction often reinforces skills learnt previously. Small diagrams to remind yourself on how to arrange equipment and participants are very useful.

4. The first part of the skill activities involves learning new skills.

5. Always try to include any safety tips to remind yourself what to say or look out for – they are very important..

6. The concluding activity, in the following example, is a game. If the previous activities are very active, it may be better to finish with an activity that cools the participants down. Examples of these types of activities can be found in the material provided during the training.

Example Lesson Plan

THROWING AND CATCHING
Equipment:
12 balls (tennis, kanga, sofcross)



24 markers

	Warm-up:                                Activity name: Broken Spoke                                                         Minutes: 5


Main Points

1. Four teams to form the spokes of a wheel. Players sit cross-legged while the caller jogs around the ‘wheel’. Caller breaks a spoke by tapping the last person in one of the teams. As this happens, the caller calls either ‘come with me’ or ‘go away’.

2. If the command is ‘come with me’, all players in the tagged team stand up and run in the same direction as the caller. If the command is ‘go away’ then the tagged team runs in the opposite direction.

3. The last player to get back in line becomes the caller for the next round. Ensure as many people as possible get a turn. 

	Skill / Activity / Game
          Activity name: Underarm throw and catch
                            Minutes: 0


Main Points


1. Stand with your legs about shoulder width apart..

2. Bend forward slightly at the waist (keep balanced).

3. Keep your eyes on the ball.

4. Cup your hands with little finger to little finger, with fingers pointing forward (try also thumb to thumb)

Activity One (4 minutes)

Mark out an area with markers 20 metres by 20 metres.


· Each player collects a ball and stands inside the square (grid). Practice throwing the ball in the air and catching it with both hands at chest height. Throws should go just above head height. 
Safety tip – watch out for those trying to throw too high.

Activity Two (6 minutes)

· Have the markers in two lines about three metres apart. 
Safety tip – the participants will be standing behind the markers so make sure the sun is to the left or right of where they will be standing so it won’t be in anyone’s eyes.

· Ask participants to find a partner and stand facing each other behind the lines. 
Safety tip – make sure the participants are at least double-arm space apart.
· A gentle underarm throw is used to practice throwing and catching between the pairs, about 20 throws each. 
Safety tip – it is not a race, take your time to get it right.

· To make it more challenging they can be further apart or introduce competition to see how many successful throws can be completed in a time limit. 
Safety tip – as the throws get larger and the force gets stronger, the catching hands may need to ‘give’ with ball so that it is a ‘soft’ catch. If the hands don’t move the ball may bounce out or hit the tips of the fingers.

	Concluding Activity

         Activity name: Classic catches

                   Minutes: 15



Main Points

1. Have markers set out so that they form a large square 10 metres by 10 metres with a marker half way along each side and one in the centre (nine markers). The pattern should form four smaller squares. Each of the smaller squares should be five metres by five metres.

2. Group two pairs together to make a group of two teams of two (four people) in each grid space.

3. One ball is used. One person from one of the pairs tosses the ball high into the air from below knee height. One person from the other pair must catch it before it lands. One point for catching the ball, lose one point if the ball is dropped. The throwing team loses one point if the ball lands outside of the grid. Participants should take turns at throwing and catching and practice ‘calling’ for the ball.

4.2 
Running the session

The following hints have been adapted from the Australian Sports Commission Aussie Sport Sportsfun material.

4.2.1 Before the session

· read the lesson plan again:

· find out if there are any rules associated with the activity and be familiar with them. If you aren’t sure, ask your Physical Education teacher; and

· always be aware of safety – yours, your players, the equipment, the playing surface (taking the weather into consideration).

4.2.2
During the session

· get the kids into action quickly (don’t take too long explaining things);

· watch for faults – if a lot of kids are doing the same thing wrong then reteach the skill;

· watch for the kids who are doing the skill well, you may be able to get them to demonstrate to the others;

· if you can, demonstrate what you want them to do, don’t just talk about it –  remember ‘a picture paints a thousand words’;

· always be ready to give praise; and

· make the activities as enjoyable as possible – having fun is one of the most important parts of ASL.

4.2.3
At the end of the session

Ask yourself:

· Was it fun? 

· Did the participants enjoy it?

· Did I enjoy it? 

· What can I do to improve what we did?

4.3
Player behaviour

On the first day tell the kids what you expect of them. Things like:

· not  talking when you talk; and 

· always trying to do their best. 

Some kids will only want to play the game and not practice. Don’t fall into the trap of not teaching the skills. Although you should make sure everyone has fun, you are not there simply to entertain them. The best recipe is to teach skills in a fun way.

Consequences for inappropriate behaviour

When participants don’t follow the rules it is important to have consequences for this behaviour. Speak to your supervisor about appropriate consequences and make sure you have a consistent approach. 

For example, it is usual to attempt to initially correct behaviour by calling the person by name and explaining what it is that is inappropriate.  Reiterating what is expected of them and explain the consequences of further misbehaviour. If they continue to misbehave you can temporarily exclude them from the activity. If the behaviour does not improve, your supervisor should be informed. 

One last point - physical activity should never be used as a punishment.

4.4
Group organisation

It is a good idea to set out markers to define the area where the activity is to take place. Participants should be informed of the boundaries and the consequences of going outside them. 

When you are talking to the kids, make sure:

· they are not facing into the sun; 

· they are not distracted by something happening behind you; 

· they can all see and hear you; and 

· they are not talking while you are. 

It is useful to site them in a small group, in a semi-circle or in a three-sided ‘square-C’.

When giving instructions:

· be enthusiastic;

· make your instructions clear and simple;

· say what you want to say without too much ‘waffle’;

· speak load enough so that everyone can hear;

· speak slowly;

· speak clearly; and

· try to make your voice ‘interesting’ eg change the tone and pitch of your voice, sound enthusiastic – if you sound like you want to be there and are having fun, they will be more likely to feel that way too.

Demonstrations:

· demonstrate the activity yourself when you can;

· use a competent participant if you can’t do it yourself;

· demonstrate slowly at first;

· explain how the skill you are using will fit into the game/activity;

· don’t give too much information at once;

· be sure everyone can see your demonstration; and

· demonstrate more than once.

4.5
Safety

Safety is an important consideration. Your best tool is your common sense. Although your training would have covered this issue in much more depth, a few simple points to remember are:

· choose a smooth safe surface to run the sessions;

· pick up unused and spare equipment and place it out of the way;

· let the kids have a drink if it’s really hot;

· make sure all of the equipment is safe to use.

In case of injury – stay calm

· know your school accident procedures; 

· next steps are usually to: 

· stop the activity immediately; 

· tell everyone to sit down; 

· send another student (if possible send two) to the nearest teacher;

· stay with, and reassure, the injured person; and

· do not move them until a qualified person arrives. 

4.6
Tips for teaching with a partner
You may be required to ‘team-teach’. This means that you could be working with a partner. Here are some basic ideas to help you and your partner work well together.

Before the lesson

· when you have been allocated a lesson, work together to develop the lesson plan;

· decide who is doing what;

· negotiate who will give instructions and who will demonstrate;

· write into the lesson plan exactly what each leader will do; and

· make sure each of you know what you have to bring – who will get the equipment, who will get the roll

During the lesson

· work together – you can even join in some of your partner’s activities;

· help each other by being aware of safety, spacing and behaviour;

· assist with control and positioning; and

· always be courteous and respectful to your partner/s.

After the lesson

· help pack up the equipment;

· have a discussion about how well the lesson went and fill out your Self Evaluation sheets; and

· prepare (or arrange a time to prepare) for the next lesson.

SECTION 5 – MONITORING YOUR PROGRESS

Your ASL supervisor may use a Leader Performance Checklist to help you see how you are going and to  improve your performance during and after training.

It is also a good idea to evaluate how you are progressing yourself by doing a self-evaluation. 

The Leader’s self-evaluation checklist is provided to help you do the best job you can. You can also use the activity list to help you plan your sessions. 

Leader’s self evaluation checklist

Place a ( for yes and a ( for no, according to how you think you performed your duties.

	ACTIVITY
	Notes

	Preparation

	

	(
Did you have the equipment ready?

	

	(
Did you check the play area for safety?
	

	(
Did you prepare the lesson?


	

	(
Did you and other Leaders work well together?
	

	(
Have you planned for maximum participation?
	

	Organisation and Coaching
	

	(
Did the activities encourage participation for all?
	

	(
Were activities too hard?



	

	(
Were activities too easy?



	

	(
Were activities well organised?


	

	(
Did the activities allow for different ability levels?
	

	(
Did the children and other Leaders have fun?

	

	(
Did you have fun?




	

	(
Did the games and other activities have a skill element?

	

	(
Did you organise the children so that they could all hear and see?
	

	(
Did you keep activity numbers small?

	

	(
Did you have enough equipment to keep all the children active?
	

	(
Did you move around the teaching area?

	

	Communication
	

	(
Did you speak clearly?



	

	(
Did the children understand your instructions?
	

	(
Did you speak for too long?



	

	(
Did you encourage the children?


	

	Demonstration
	

	(
Did all the participants see the demonstration?
	

	(
Was the demonstration useful?


	

	Behaviour
	

	(
Were there any problems with behaviour?

	

	(
If so, did you deal with the issue in the appropriate manner?



	


Summary (suggestions for improvement / positive aspects of the session)

Insert School Name Into Here
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